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THE DEVELOPMENT OF STUDENTS’ MOTIVATIONAL SPHERE FOR LEARNING
ENGLISH IN A BLENDED LEARNING ENVIRONMENT

Abstract. This article deals with the pressing issue of developing the motivational sphere of
higher education students when learning English in a blended learning environment. The study
presents the results of a diagnostic study on the level of development of the motivational sphere
among students in traditional higher education settings. An experiment conducted in a blended
learning environment revealed that the indicators of the motivational sphere among higher
education students have improved. The highest growth rate has been observed in the indicators
7 “achievement
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“motivation to learn and acquire knowledge, internal cognitive motives,
motivation,” and “motivation to overcome difficulties.”

It has been established that a number of psychological and pedagogical factors contribute
to the development of students’ motivation, namely: the instructor’s readiness to foster student
motivation; a student-centered approach to teaching; the integration of information and
communication technologies; the development of reflection and critical thinking; a specially
organized educational environment that combines the selection and integration of appropriate
digital platforms with direct communication; and the autonomy of the learner, who views
independent work as an integral component of blended learning.

Keywords: motivational sphere, content, operational, and personal-meaning layers;
blended learning; critical thinking; learner autonomy,; ICT integration, communication.

Problem statement. In the current context of transformation in the higher education system,
driven by the digitization of the educational landscape, globalization, and the need to ensure the
continuity of learning, the issue of fostering students’ motivation to study foreign languages,
especially English, has become particularly relevant. Nowadays English serves not only as an
academic discipline but also as an important tool for professional communication, academic
mobility, and the personal development of higher education students.

The transition to blended learning, which combines traditional classroom-based instruction
with online components, creates new opportunities for personalizing the educational process,
expanding access to learning resources, and increasing student autonomy. At the same time, this
form of learning places new demands on students’ internal readiness, self-regulation, responsibility,
and sustained motivation. Without a sufficient level of motivational engagement, the effectiveness
of English language acquisition in a blended learning environment can be significantly reduced.

Despite the significant body of research, devoted to issues of academic motivation and the
organization of blended learning, the problem of the psychological mechanisms underlying the
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development of students’ motivational sphere, specifically toward learning English in new
educational settings, remains underdeveloped. This demands a theoretical analysis and empirical
study of the factors that contribute to enhancing students’ motivation in the process of learning
English within a blended learning format.

Analysis of recent studies and publications. To begin with, it should be pointed out that
the Professional Standard for Teachers in General Secondary Education states that, as a teacher with
psychological competence, one must be able to foster students’ motivation and organize their
cognitive activities (MON, 2024).

The issue of developing students’ academic motivation occupies a prominent place in
contemporary psychological and pedagogical studies, as the motivational sphere of the individual
is regarded as one of the key factors in the success of academic performance, professional
development, and self-actualization among higher education students. In psychological science,
motivation is interpreted as a system of internal and external incentives that determine the direction,
intensity, and persistence of an individual’s academic activity.The theoretical foundations of this
study on learning motivation are based on the works of domestic and foreign scholars, which explore
the nature of motives, needs, interests, and value orientations within the structure of learning
activities. Significant attention is paid to the relationship between intrinsic and extrinsic motivation,
as well as the role of cognitive interest, academic self-esteem, self-regulation, and expectations of
success.

Among Ukrainian scholars, the issue of motivation for learning foreign languages has been
studied by Lovchuk, Khmel, Ahmad, Slobodiak, Avgustiuk, Frasyniuk, Svidar, and Morentsova. In
particular, Y. Lovchuk focuses on the development of students’ intrinsic motivation to learn
English, emphasizing the importance of professional orientation, personal meaning, and the role of
the teacher in supporting the learning activity of higher education students (Lovchuk, 2023). Among
foreign scholars, Gardner, Dornyei, Deci, and Ryan have made significant contributions to the study
of motivation for learning a foreign language (Ddrnyei, 2001). They have developed theoretical
approaches to understanding intrinsic and extrinsic motivation, self-determination, motivational
orientation, and the psychological mechanisms that sustain learning engagement (Deci, et al., 2000).
A separate area of the studies focuses on the communicative orientation of instruction, and an
awareness of the professional significance of language proficiency. In particular, works devoted to
the psychological aspects of students’ motivation for learning a foreign language at institutions of
higher education emphasize the role of the personal meaning in learning activities, the desire for
self-development, and professional growth.

The issue of student motivation to learn English in higher education institutions is discussed
in the works of Khmel and Ahmad, who investigated the causes of declining student interest, the
characteristics of resistance to language learning, and ways to enhance academic motivation through
modern educational methods.

Recent studies also highlight the impact of the digital educational environment and
multimedia technologies on student motivation. It has been established that the use of interactive
platforms, gamification, multimedia content, and online communication positively influences
academic interest, increases student engagement, and promotes the development of autonomy in
learning. It is particularly important that technological tools can serve as a factor in supporting
intrinsic motivation, provided they are used in a psychologically sound manner (Dérnyei et al.,
2015). For instance, the works of Frasynyuk and Svidar (2021) are dedicated to modern motivational
strategies in the process of learning English, in particular the use of interactive technologies, digital
platforms, and methods for stimulating students’ cognitive

In the context of blended learning, the issue of motivation takes on new dimensions.
Researchers note that combining in-person and distance learning changes the nature of educational
activities, increasing the importance of independent work, self-regulation, and students’
responsibility for their learning outcomes. Studies on fostering intrinsic motivation for learning
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English in a blended learning environment emphasize the importance of creating a psychologically
comfortable educational environment, providing feedback, and using student-centered teaching
methods (Oryshchyn, 2020).

The research Slobodiak (2024) pays particular attention to issues of motivation in blended
learning, substantiating the psychological and pedagogical conditions for fostering intrinsic
motivation among higher education students to study a communicative English language course in
a setting that combines in-person and distance learning. The author emphasizes that blended learning
promotes the development of students’ autonomy, self-regulation, and responsibility for the
outcomes of their own learning activities. Avgustiuk (2021) explored the psychological aspect of
emotional barriers in the process of learning English, analyzing the impact of language anxiety on
students’ motivation, self-esteem, and learning effectiveness. The scholar demonstrates that a high
level of anxiety can significantly reduce intrinsic motivation and requires specialized psychological
support .

At the same time, an analysis of the academic literature indicates that, despite the significant
number of studies on motivation and the digitization of the educational process, the issue of the
psychological mechanisms underlying the development of students’ motivation to learn English
specifically in a blended learning environment requires further theoretical analysis and empirical
research. The specific nature of the relationship between intrinsic motivation, digital competence,
language anxiety, and academic performance among students in a blended learning format remains
understudied.

Thus, the aim of this article is to provide a theoretical foundation and analyze the
psychological characteristics of the development of students’ motivational sphere to learn English
in a blended learning environment, as well as to identify factors that contribute to increasing the
intrinsic motivation and effectiveness of higher education students’ academic activities.

Presentation of the main material. To begin with, it should be pointed out, that in the
current context of the digital transformation of education, the issue of fostering and sustaining
motivation for learning is taking on new meaning and significance. Traditional motivational
mechanisms are losing their effectiveness in online or blended learning environments, which calls
for a rethinking of approaches to organising the educational process (Paska, 2025). In view of this,
it is particularly important to examine the specific characteristics of learners’ motivation in a digital
educational environment, where interaction between participants in the educational process is
facilitated by technology (Srivastava, et al., 2024).

On top of that, a great number of studies highlight the need to consider broader influences
such as socio-cultural factors, socio-economic status and external support systems (Williamson,
2015). Further implications also suggest that interventions aimed at improving academic motivation
should focus on fostering a supportive environment both within and outside the home, rather than
solely focusing on the traditional approach structure. Future studies may be conducted to explore
additional factors that contribute to a student’s academic and social well-being, and offer insight for
educators and support systems (Choudhary et al., 2025).

This study will embrace students’ content, operational and the personal-semantic layers of
the motivational sphere in the blended learning of English.

According to our previous findings the content layer of the motivational sphere should
include positive motives, which contribute most to academic motivation, and those that hinder the
development of a desire to learn a foreign language. Another, operational layer, will obviously
include: having goals in life, emotional fulfillment, life satisfaction or satisfaction with self-
actualization, an internal locus of control, and a locus of control regarding life management. As for
the personal-semantic layer of the motivational sphere it would probably involve: the need for
achievement, instrumental activity, expectations of success, praise, a positive emotional state, as
well as the need to avoid failure, the expectation of failure, punishment, a negative emotional state.
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During the descriptive phase of the experiment 120 students enrolled in enrolled in
traditional learning format were involved. Questionnaires were developed to assess the content layer
of the motivational sphere. The questions were designed to assess the students’ readiness to study
English, including reading, speaking, listening and writing comprehension, as well as to determine
whether they consider motivation to be essential for personal development.

The results did not show a striking difference between the groups, who used to study
distantly and off-line at the descriptive stage of the experiment (Control group — 38%, Experimental
—40%).

Furthermore, when checking up the operational level of students’ motivational sphere the
results were approximately equal (Control group — 45%, Experimental one — 48%). To gain the
results the Purpose in Life test Crumbaugh and Maholik was used to assess the participants’ sense
of meaning in life, the presence of life goals (including career goals), locus of control, life
satisfaction and self-actualization (Vseosvita n.d.). To assess the personal-semantic layer of the
motivational sphere, the thematic apperception test developed by Heckhausen was used. This test is
also used to examine the individual’s voluntary activity aimed at achieving a specific goal. As for
the personal- semantic layer of the motivation sphere the results were almost the same (50% in the
Control group and 51% in the Experimental one).

Overall, the results obtained during the baseline assessment phase of the experiment suggest
that the level of development in the motivational sphere is relatively low. Therefore, special
arrangements should be made for the education of students (in our case, a blended learning format)
to boost their motivation. During the pilot phase, the experimental group was transitioned to a
blended learning format. It should be pointed out that in the process of developing a blended
curriculum, it is important to adhere to psychological and pedagogical principles that ensure its
effectiveness. Firstly, it is student-centered — a focus on the student as an active learner. The
program should take into account individual needs and provide opportunities to choose the pace,
formats, and methods of learning. Secondly, the integration of information and communication
technologies (ICT) is an integral component. Educational content should be available on digital
platforms, supplemented by multimedia elements, and ensure constant communication between the
student and the teacher. Finally, the program should promote the development of independence and
critical thinking. The content and format of assignments should encourage students to search for
information, analyze, make decisions, and reflect on their own. Thus, a blended learning program
is not just an adapted version of a traditional course. It is a holistic system that combines digital
tools, pedagogical innovation, and a deep understanding of the needs of the modern learner.

In order to develop an effective blended learning curriculum a clear structuring of the content
and consideration of the peculiarities of combining online and offline components were considered.
Such a program contained four key elements: face-to-face training, online learning, independent
work of students, and an assessment system. It should be noted, that face-to-face training covers
those aspects of the content that require the direct presence of the teacher and active interaction of
students. These include, in particular, practical classes, experiments, trainings, discussions, and
discussions of complex concepts. The face-to-face format allowed to intensify group activities,
develop cooperation and critical thinking skills, which is especially important for the development
of key competencies. Another aspect to consider was the fact that the topics for online study include
mainly theoretical material that students could study independently at their own pace. This block
included video lectures, multimedia presentations, e-textbooks, interactive modules, hypertext
resources, and thematic forums. The online format makes it possible to diversify the sources of
information and make the presentation of the material more attractive to the modern student.
Moreover, independent work is an integral part of blended learning. It is aimed at consolidating,
generalizing or deepening knowledge. Its forms include: completing practical tasks on educational
platforms (Google Classroom, Moodle), writing reflective essays, creating educational projects,
preparing presentations, working with additional literature. During the experiment it was obvious
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that independent work contributed to the development of self-regulation skills, search activity, and
information literacy.

Thus, the structure of the blended learning program was based on a combination of different
formats of knowledge presentation, active involvement of students in the learning process, and the
use of modern technological solutions, which ensures high efficiency of educational activities.

In the process of organizing blended learning, the selection and integration of appropriate
digital platforms has played an important role. These tools provided both management of the
learning process and support for content and student feedback. In particular, Google Classroom and
Moodle were widely used to structure learning content, organize assignments, communicate
between students and teachers, and store learning outcomes. They allowed the teachers to plan
learning activities in stages, create modules, set deadlines, and add instructions and materials. The
learners, in turn, could see their progress, completed and uncompleted tasks, and receive prompt
feedback. Also, presentation educational material in the form of video content, platforms such as
YouTube and Edpuzzile were effective. YouTube provided access to a large number of educational
videos which were integrated into a lesson. Edpuzzle, in turn, allowed the teachers not only to stream
videos but also to insert questions, comments, and interactive elements into them, which contributes
to a deeper understanding of the material and active engagement of the student. In the context of
blended learning, digital tools played an important role in creating content that not only transferred
knowledge but also actively engaged students in the learning process. Due to modern online
resources, the teachers could create multimedia, visually appealing and interactive learning
materials that meet the needs of the digital generation.

Another powerful tool which was used is Canva, an online editor that allows you to create
presentations, infographics, digital posters, and posters that can be used both online and in person.
Canva provided a high level of visualization, which is important for effective learning, especially
in the case of complex or abstract topics. An additional advantage is the ability to collaboratively
edit documents, which allowed the teachers to organize teamwork among the students.

Padlet, an interactive online whiteboard where students were able to post text messages,
images, videos, hyperlinks or documents, offering interesting opportunities for organizing
teamwork. This tool is especially effective for brainstorming, discussing issues, collecting ideas,
reflecting, or presenting the results of project work. In our case Padlet promoted collaboration,
critical thinking, and social skills.

Finally, one of the most functional tools was Genially, a platform for creating interactive
presentations, games, virtual tours, information quests, and visualizations with the integration of
video, audio, hyperlinks, and tasks. Genially allowed not only to present information but also to
build full-fledged learning scenarios with active participation of the learner. This approach ensured
a high level of engagement, developed visual culture, and stimulated independent and research
activities.

The use of the tools mentioned above in blended learning allowed the teachers to create a
modern, dynamic and adaptive learning environment that meets the educational needs and digital
competencies of 21st century learners. Another important aspect to boost students’ motivation was
to involve them into interactive work. Interactivity is a key component of effective digital content
in blended learning, as it stimulates active participation of learners in the learning process, increases
motivation and promotes deeper learning. Due to interactive methods, the learners did not only
perceive information but also interacted with it directly, developing skills of analysis,
communication and critical thinking. Apparently, one more integral part of blended learning was
gamification - the inclusion of game elements in the educational process. These included points,
levels, achievements, and competitions between the students. A gamified approach significantly
increased interest in tasks, promoted independence and regular exercise. For example, in Kahoot,
students competed for the highest score in quizes, and in Classcrafi, they were able to create their
own character and receive rewards for their learning achievements.
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Another modern format which was used during the experiment were digital quests and
virtual simulations. These were learning scenarios built in the form of a game or a virtual journey,
where the student gradually completed tasks, received tips and passed levels. It should be pointed
out that this format is particularly effective for cross-curricular learning, solving real-life or
problem-based situations.

Collaborative work on interactive whiteboards (Padlet or Jamboard) also has proved to be
effective in developing collaboration skills, allowing several students to work on the same task at
the same time. This included mind maps, discussions, working out ideas, and creating a common
project. This format promoted the development of communication competence, the ability to argue
one's own opinion and respect others'. Thus, the use of interactive methods in the digital
environment allowed the teachers not only to diversify the forms of work, but also to provide a
deeper immersion in the learning process and increase learning efficiency.

It should be stressed out, that blended learning requires a high level of autonomy from the
learner, which implies the ability to independently organize the learning process, monitor their
progress, set goals, and evaluate results. The learner is no longer a passive recipient of knowledge,
but becomes an active participant in the educational process, responsible for his or her own learning
trajectory.

This means:

- ability to work with learning platforms and digital resources;

- independent time planning to complete tasks;

- responsible attitude to deadlines and participation in online activities;

- participation in self-assessment and reflection.

Learning independence, which is one of the key competencies of the 21st century, was
gradually being formed.

To develop autonomy the teachers tried to systematically develop students' self-organization
skills, including the ability to plan time, set priorities, distribute workload, and assess their own
progress. This was facilitated by both specially designed teaching strategies (metacognitive
exercises, reflective diaries) and teacher’s support in the initial stages of transition to a blended
format. It is especially important to develop the skills of goal setting, task monitoring, and self-
testing.

In addition to psychological and pedagogical strategies, there are a lot of digital tools that
help students develop independence:

- planners and online calendars (Google Calendar, Trello, Notion) - help organize time,
break down large tasks into stages, and set deadlines;

- time management applications (Pomodone, Focus Keeper) - develop the skill of
concentration and rhythmic work;

- digital diaries and reflective forms (Google Forms, Learning Logs) - used for regular
self-analysis of achievements and difficulties;

- automatic progress tracking systems (Moodle or Google Classroom) allow students to
see their own results, evaluate dynamics, and adjust their learning path.

Finally, at this stage of our study there arises the necessity to evaluate the rise or fall in the
motivational sphere of the students who studied English in a blended learning format as well as
those, who studied according to a traditional one.

As shown by the data in Table 1, the dominant motives among students in the experimental
group - which most significantly influence the development of the operational layer of the
motivational sphere - are the intrinsic cognitive motivation, the motivation to learn and acquire
knowledge, as well as the motivation to compete and overcome difficulties. At the end of the
experimental training, students in the experimental group have become more focused on achieving
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positive development in their activities. The results of the students in the control group have not

changed significantly

Table 1

The motives of the students in the control and experimental groups at the beginning and
after the experiment

Motives Control group (CQG) Experimental group (EG)
Motive to learn and acquire 52% 55% 54% 75%
knowledge

Reason for receiving a high 46% 48% 42% 52%
grade

Social motive 44% 46% 50% 55%
The theme of competition 37% 40% 50% 70%
(overcoming difficulties)

Internal cognitive motivation 55% 57% 50% 76%
Externally determined motive 58% 58% 59% 63%

The positive change in the analyzed indicators for students in the experimental group is
confirmed by these students’ results on the achievement motivation scale, as measured by a thematic
apperceptive test. These results characterize the personal-cognitive aspect of students' motivational

sphere.

Classification of students by level of achievement motivation

Table 2

The level of achievement | Baseline assessment Final stage of the molding
motivation experiment

CG EG CG EG
High 20% 24% 27% 55%
Average 42% 44% 40% 45%
Low 38% 12% 33% 0%

Thus, at the end of the experimental studying, low level of achievement motivation was not
found. These students are characterized by a growing desire to succeed. However, achievement
motives that fall within the middle range are not very stable. They generally depend on the specific

situation.

Conclusions. All things considered, based on an analysis of the results obtained in the
molding experiment, the psychological and pedagogical factors influencing the development of the
motivational sphere among students enrolled in blended learning programs have been identified.
They include: the teacher's ability to foster student motivation; student-centered approach in
teaching; integration of information and communication technologies; the development of reflection
and critical thinking; specially organized learning environment which combines the selection and
integration of appropriate digital platforms and face-to-face communication; autonomy of the

learner which considers independent work as an integral part of blended learning.

ISSN 2518-7503 E-ISSN 2708-1400. [Tommproetses 3a minensiero CC-BY 4.0



93
30ipHuKk HaykoBuX mpaupb PAI'Y

CIIMCOK ITOCHUJIAHDb

Kpawmbo, ., & Maxoiik, JI. (n.d.). Tect CMHCIOKUTTEBUX
opieHTalii. https://vseosvita.ua/library/test-smislozittevih-orientacij-dzejmsa-krambo-i-
leonarda-maholika-22765.html

JloBuyk, FO. (n.d.). Po3BuTOK MOTHBAIii 10 BUBYCHHS AHTIINCHKOI MOBU B 3/100yBayiB BHIIOL
ocBiTH. M0100b i PUHOK, (2), 112-118. https://lib-
repo.pnu.edu.ua/bitstream/123456789/21734/1/crarts_noBuyk%20tomig.pdf

MinictepcTBO ocBitH 1 Hayku Ykpainu. (2024). Ilpo 3ameepodicenus npogecitinoeco cmanoapmy
«Buumenv 3axnady 3acanvhoi cepeonvoi oceimuy [Haxaz]. https://mon.gov.ua/npa/pro-
zatverdzhennia-profesiinoho-standartu-vchytel-zakladu-zahalnoi-serednoi-osvity

Opunus, 1. (2020). MoTHBais — BXIUBUH (AaKTOp y BUBYCHHI IHO3EMHUX MOB Y 3aKJIaaxX BHILOL
OCBITH. IMiOxc cyuacroeo nedazoea, (2), 55-58. https://doi.org/10.33272/2522-9729-2020-
2(191)-55-58

[Tacka, T. (2025). MoTuBariiiiai cTpaterii HaBYaHHs B LU(POBOMY OCBITHBOMY CEPEJOBHUIII MPH
HIAroTOBLI MaiOyTHIX (axiBLiB npodeciiiHoi ocBiTU. Hayka i mexuika cvo2ooui. Cepis
«lleoacocikay, (7(48)), 872—887. https://doi.org/10.52058/2786-6025-2025-7(48)-872-887

®pacuntok, H. 1., & Csigep, I. A. (2024). CyyacHi MoTUBaILiiiHi cTparterii y mporeci BUBUCHHS
aHTIIHCHKOT MOBH. Ipogeciiino-npuxnaoui OUOaKmuKu, (2), 9—
14. https://doi.org/10.37406/2521-6449/2024-2-1

Avhustiuk M. M. Psychological assistance in reducing english language anxiety in university
students. Haykogi 3anucku Hayionanvnoeo ynisepcumemy « Ocmposvka akademisy. Cepist
«IIcuxonoris» : HaykoBHit xypHai. Octpor : Bug-sBo HaYOA, ciuens 2021. Ne 12. C. 26—
34

Slobodiak, S. (2024). The formation of higher education students’ intrinsic motivation to study
communicative English course in a blended learning environment. Haykosuii gicHuk
DBuainvcokoeo deparcasnoeo eymanimaprozo yuieepcumemy. Cepia: [ledacociuni Hayxu,
(66), 145—-152. https://www.ceeol.com/search/article-detail?id=1395213

Choudhary, H., Mehta, B., Rego, J., Soren, K. S., Babu, K., Kate, M. M., & Chatterjee. (2025). The
impact of perceived social support on academic motivation: A comparative study of single
parented and both parented children. World Journal of Advanced Research and
Reviews, 26(1). https://doi.org/10.30574/wjarr.2025.26.1.1137

Deci, E. L., & Ryan, R. M. (2000). Intrinsic and extrinsic motivations: Classic definitions and new
directions. Contemporary Educational Psychology, 25(1), 54—
67. https://www.sciencedirect.com/science/article/pi1/S0361476X99910202

Deci, E. L., & Ryan, R. M. (2000). Self-determination theory and the facilitation of intrinsic
motivation, social development, and well-being. American Psychologist, 55(1), 68—
78. https://selfdeterminationtheory.org/SDT/documents/2000_RyanDeci_SDT.pdf

Dornyei, Z. (2001). Motivational strategies in the language classroom. Cambridge University
Press. http://dx.doi.org/10.1017/CBO9780511667343[in English].

Dornyei, Z., & Ryan, S. (2015). The psychology of the language learner revisited.
Routledge. https://doi.org/10.4324/9781315779553

Doérnyei, Z., & Ushioda, E. (2011). Teaching and researching motivation (2nd ed.).
Routledge. https://doi.org/10.4324/9781315833750

Srivastava, B., et al. (2024). Evolution of blended learning: Analyzing historical developments,
present innovations, and future trajectories. Educational Administration: Theory and
Practice, 30(6), 824—830. https://doi.org/10.53555/kuey.v30i6.5363

Bunyck 26, 2026.


https://lib-repo.pnu.edu.ua/bitstream/123456789/21734/1/стаття_ловчук%20юлія.pdf
https://lib-repo.pnu.edu.ua/bitstream/123456789/21734/1/стаття_ловчук%20юлія.pdf
https://mon.gov.ua/npa/pro-zatverdzhennia-profesiinoho-standartu-vchytel-zakladu-zahalnoi-serednoi-osvity
https://mon.gov.ua/npa/pro-zatverdzhennia-profesiinoho-standartu-vchytel-zakladu-zahalnoi-serednoi-osvity
https://doi.org/10.33272/2522-9729-2020-2(191)-55-58
https://doi.org/10.33272/2522-9729-2020-2(191)-55-58
https://doi.org/10.52058/2786-6025-2025-7(48)-872-887
https://doi.org/10.37406/2521-6449/2024-2-1
https://www.ceeol.com/search/article-detail?id=1395213
https://doi.org/10.30574/wjarr.2025.26.1.1137
https://www.sciencedirect.com/science/article/pii/S0361476X99910202
https://selfdeterminationtheory.org/SDT/documents/2000_RyanDeci_SDT.pdf
http://dx.doi.org/10.1017/CBO9780511667343
https://doi.org/10.4324/9781315779553
https://doi.org/10.4324/9781315833750
https://doi.org/10.53555/kuey.v30i6.5363

94
[Ncuxomnorist: peanabHICTh 1 NEPCIEKTUBU

Williamson, G. (2015). Self-regulated learning: An overview of metacognition, motivation and

behavior. Journal of Initial Teacher Inquiry, 1, 25—
27. https://ir.canterbury.ac.nz/server/api/core/bitstreams/10d59052-bde8-4164-8035-
f4b3d16¢2aae/content

REFERENCES

Krambo, D., & Makholik, L. (n.d.). Test smyslozhyttievykh oriientatsii. [ Purpose-in-Life Test]
https://vseosvita.ua/library/test-smislozittevih-orientacij-dzejmsa-krambo-i-leonarda-
maholika-22765.html

Lovchuk, Yu. (n.d.). Rozvytok motyvatsii do vyvchennia anhliiskoi movy v zdobuvachiv vyshchoi
osvity. [Development of motivation for english language learning in students of higher
education] Molod 1 rynok, (2), 112-118. https://lib-
repo.pnu.edu.ua/bitstream/123456789/21734/1/crartsa_noBuyk%e20romis.pdf

Ministerstvo osvity i nauky Ukrainy. (2024). Pro zatverdzhennia profesiinoho standartu «Vchytel
zakladu zahalnoi serednoi osvity» [Nakaz]. [On approval of the professional standard
‘Teacher of general secondary education institution] https://mon.gov.ua/npa/pro-
zatverdzhennia-profesiinoho-standartu-vchytel-zakladu-zahalnoi-serednoi-osvity

Oryshchyn, 1. (2020). Motyvatsiia — vazhlyvyi faktor u vyvchenni inozemnykh mov u zakladakh
vyshchoi osvity. [ Motivation is an important factor in foreign language learning in higher
education institutions.] Imidzh suchasnoho pedahoha, (2), 55-58.
https://doi.org/10.33272/2522-9729-2020-2(191)-55-58

Paska, T. (2025). Motyvatsiini stratehii navchannia v tsyfrovomu osvitnomu seredovyshchi pry
pidhotovtsi maibutnikh fakhivtsiv profesiinoi osvity. [ Motivational learning strategies in a
digital educational environment for training future vocational education specialists] Nauka i
tekhnika sohodni. Seriia «Pedahohikay, (7(48)), 872—887. https://doi.org/10.52058/2786-
6025-2025-7(48)-872-887

Frasyniuk, N. L., & Svider, 1. A. (2024). Suchasni motyvatsiini stratehii u protsesi vyvchennia
anhliiskoi movy. [ Modern motivational strategies in the process of English language
learning] Profesiino-prykladni dydaktyky, (2), 9-14. https://doi.org/10.37406/2521-
6449/2024-2-1

Avhustiuk M. M. Psychological assistance in reducing english language anxiety in university
students. Naukovi zapysky Natsionalnoho universytetu «Ostrozka akademiia». Seriia
«Psykholohiiay : naukovyi zhurnal. Ostroh : Vyd-vo NaUOA, sichen 2021. Ne 12. S. 26—34

Slobodiak, S. (2024). The formation of higher education students’ intrinsic motivation to study
communicative English course in a blended learning environment. Naukovyi visnyk
Izmailskoho derzhavnoho humanitarnoho universytetu. Seriia: Pedahohichni nauky,
(66), 145—152. https://www.ceeol.com/search/article-detail?id=1395213[in English].

Choudhary, H., Mehta, B., Rego, J., Soren, K. S., Babu, K., Kate, M. M., & Chatterjee. (2025). The
impact of perceived social support on academic motivation: A comparative study of single
parented and both parented children. World Journal of Advanced Research and
Reviews, 26(1). https://doi.org/10.30574/wjarr.2025.26.1.1137[in English].

Deci, E. L., & Ryan, R. M. (2000). Intrinsic and extrinsic motivations: Classic definitions and new
directions. Contemporary Educational Psychology, 25(1), 54—
67. https://www.sciencedirect.com/science/article/pii/S0361476X99910202[in English].

Deci, E. L., & Ryan, R. M. (2000). Self-determination theory and the facilitation of intrinsic
motivation, social development, and well-being. American Psychologist, 55(1), 68—
78. https://selfdeterminationtheory.org/SDT/documents/2000_RyanDeci_SDT.pdf[in
English].

ISSN 2518-7503 E-ISSN 2708-1400. [Tommproetses 3a minensiero CC-BY 4.0


https://ir.canterbury.ac.nz/server/api/core/bitstreams/10d59052-bde8-4164-8035-f4b3d16c2aae/content
https://ir.canterbury.ac.nz/server/api/core/bitstreams/10d59052-bde8-4164-8035-f4b3d16c2aae/content
https://vseosvita.ua/library/test-smislozittevih-orientacij-dzejmsa-krambo-i-leonarda-maholika-22765.html
https://vseosvita.ua/library/test-smislozittevih-orientacij-dzejmsa-krambo-i-leonarda-maholika-22765.html
https://doi.org/10.37406/2521-6449/2024-2-1
https://doi.org/10.37406/2521-6449/2024-2-1
https://www.ceeol.com/search/article-detail?id=1395213
https://doi.org/10.30574/wjarr.2025.26.1.1137
https://www.sciencedirect.com/science/article/pii/S0361476X99910202
https://selfdeterminationtheory.org/SDT/documents/2000_RyanDeci_SDT.pdf

95
30ipHuKk HaykoBuX mpaupb PAI'Y

Dornyei, Z. (2001). Motivational strategies in the language classroom. Cambridge University
Press. http://dx.doi.org/10.1017/CBO9780511667343[in English].

Dornyei, Z., & Ryan, S. (2015). The psychology of the language learner revisited.
Routledge. https://doi.org/10.4324/9781315779553[in English].

Dornyei, Z., & Ushioda, E. (2011). Teaching and researching motivation (2nd ed.).
Routledge. https://doi.org/10.4324/9781315833750[in English].

Srivastava, B., et al. (2024). Evolution of blended learning: Analyzing historical developments,
present innovations, and future trajectories. Educational Administration: Theory and
Practice, 30(6), 824—830. https://doi.org/10.53555/kuey.v30i6.5363[in English].

Williamson, G. (2015). Self-regulated learning: An overview of metacognition, motivation and
behavior. Journal of Initial Teacher Inquiry, 1, 25—
27. https://ir.canterbury.ac.nz/server/api/core/bitstreams/10d59052-bde8-4164-8035-
f4b3d16c2aae/content [in English].

PO3BUTOK MOTHUBAIINHOI COEPU CTYJAEHTIB Y BUBYEHHI AHIJIIMCBHKOI
MOBH B YMOBAX 3MIINIAHOI'O HABUAHHS

BeproBkina Ouena

KaHIUJIAT TICUXOJI. HaYK, JOIEHT Kadeapu Teopii 1
MPAKTUKU 1HO3EMHHX MOB Ta METOJIMKU BUKJIaJJaHHS,
PiBHeHCHKUI IepKaBHUI T'yMaHITapHHUIA YHIBEPCUTET
M. PiBHe, Ykpaina
https://orcid.org/0000-0002-1333-6668

Birynosa Cgito3apa

KaHJUIaT TICUXOJI. HAyK, IOIIEHT Kadeapu Teopii i
MPAKTUKHA IHO3EMHUX MOB Ta METOJWKN BUKJIAIaHHS
PiBHeHCBHKUI iepKaBHUM I'yMaHITapHUN YHIBEPCUTET
M. PiBHe, Ykpaina
https://orcid.org/0000-0001-6860-6939

DOI https://doi.org/10.35619/prap _rv.vi26.492

Anomayia. Cmamms npucesauena akmyanvhii npooniemi po3eumky MomueayiiuHoi cgepu
3000y6auié 0C8IMU GUWUX HABUATLHUX 3AKIA0I8 NPU BUBUEHHI AHNIUCLKOI MOSU 8 YMOBAX
3MiWaHo20 Hasyauus. Y pobomi npoeedenHo meopemuune y3a2albHeHHs CYYACHUX OOCHIONCEHb
w000 MOMUBAYii HABUAHHS, BHYMPIUHbOL MA 308HIUHLOT MOMUBAYIT MA HAYKOBUX PO3BIOOK U000
3miwanoeo opmamy masuamHa. Ymouneno, wjo momugayitina cepa 3006ysaua oceimu mac
CMPYKMYPHI eleMeHmu, a came. 3MICMOo8uULl, ONepayitiHutl ma 0CoOOUCMICHO-CMUCTOBUL UapPU, KI
8 C80I0 Yepey Marmov OOMUUHI KOMNOHEHMU.

Y cmammi npeocmasneno pesynivmamu KOHCMAMy8aibHO20 3Pi3y W0OO0 Pi6Hs PO3GUMKY
Momusayitinoi cgpepu 3000y8auie ocgimu 8 ymogax mpaouyiiHoc0 HABYAHHA Y 3AKIA0AX GUUOT
oceéimu. Y pezynomami nposeoenHs eKCnepuMeHmy 6 YMO8axX 3MiuaHo2o opmamy HA8UAHHA
BUZHAYEHO, WO NOKAZHUKU MOMUBAYIUHOI chepu 3000y6auie euwjoi oceimu 3pocau. Haubinouuii
Koegiyienm 3pocmanHs cnocmepieascs 3a NOKAZHUKAMU «MOMUE 00 HABUAHHA MA 080N00IHH:
SHAHHAMUY, «BHYMPIWHI NI3HABANLHI MOMUBUY», «MOMUE OOCASHEHHS» Md «MOMUE HNOOONAHHS
MpPYOHOWYIBY.

3’acoeano, wo pozeumky Mmomusayiunoi cgepu 3000y6auie ocgimu cnpuse HU3Ka
ACUX0I020-Ne0a202IUHUX YUHHUKIB, a came. 20MOBHICMb UKIA0AYa 00 PO3BUMKY MOMUBAYI]
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3000y8auie ocgimu, 0COOUCMICHO-OPIEHMOBAHUL NIOXI0 Y HABUAHHI, iHmMezpayisn iHhopmayitiHo-
KOMYHIKAYIUHUX MEeXHONO2I, PO36UMOK pegeKcii ma KpumuyHo20 MUCTEeHHs, CHeyialbHO
OpeaHizosane 0C8IMHE cepedoguule, Wo NOEOHYE 000Ip ma inmezpayilo 8i0N0GIOHUX YUPPOBGUX
niamegopm i 6e3nocepeoHio KOMYHIKAYi0, aA8MOHOMHICMb 3000y8aua 0C8imu, KA po3easioae
CamMoCmitiHy pobomy 5K He8i0 EMHY CKIa008y 3MIUAHO20 HABYAHHSL.

Kniouosi cnosa: momusayitina cgepa, 3micmosuil, onepayilinuti ma o0coOUCmicHo-
CMUCTIOBUL Wlapu, 3MiulaHe HABYAHHS, KPUMUYHE MUCTIeHHs, a8MOHOMHICMb 3000yeaua oceimu,
inmezpayia IKT, komyHikayis.
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